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Gifted and talented children are an asset to every
society.

If they are to be the leaders of tomorrow, there

is a critical need to educate them well for the future.
Education targeted for the gifted and talented was initiated
in Malaysia in the early 20th Century when the first fully
residential school was established.

But it appears that in

the years since its inception there has been no plan to
differentiate significantly this program from the regular
day schools, which are the conventional form of education
common in Malaysia.
It seems clear that every society has a responsibility
to improve the quality of education for children who
differ--intellectually, physically, or behaviorally--to such
an extent that the attainment of their maximum potential
requires modification of the conventional educational program.
This paper focuses on that responsibility.

Specifically the

purpose of the paper is to discuss existing programs for the
gifted and talented students in Malaysia--though, in fact,
such programs are not formally labeled or recognized there-to review some of the current thinking with implications for
Malaysian gifted and talented efforts, and to then make
suggestions for improving those programs, based on the current
literature which deals with the issues of educating those
youngsters.
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Background
The Malay College Kuala Kangsar (MCKK) was the first
residential school set up by the British Government in Malaya.
It was established in 1905.

The school was run on British

Public School lines for the education of the children of the
Malay aristocracy, a concept which somehow seemed to fit the
system of •indirect rule of advice• that was originally
intended to be the means of ruling the Malay states.

Indirect

rule in Malaya was expressed partly through attempts to train
the Malay aristocracy and chieftains for subordinate
administrative posts (Koh Eng Kiat, 1970).

Viewed narrowly,

this school was undoubtedly thought of as a place for talented
and gifted Malayans.
Sir Stamford Raffles proposed the establishment of a
Malay college in Singapore in 1823 to communicate western
knowledge, this time to the higher order of natives, as well
as to encourage the study of the native language.

His proposal

was rejected by the East India Company which he served because
it did not fit in with the purposes of the company, which
was then concerned almost entirely with trade.

In 1858 the

then-Governor of the Straits Settlements, E. A. Blundell,
attempted to revive Raffles' idea of educating the sons of
the higher order natives in European knowledge and science
through the medium of English, but his proposals were also
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rejected by the British Government, which felt that this
matter should be left to public support (Chelliah, 1946).
The idea of establishing the Malay College materialized
in 1905, when Sultan Idris of Perak played an important role
by giving considerable support and encouragement to those
who sought to establish the school.

He gave a piece of land

in the royal city of Kuala Kangsar on which the college could
be built.

In many ways the college as it was conceived and

developed was an imitation of an English Public School.
For about two decades of its early life the college
faced the danger of inbreeding.

The school was reserved

exclusively for a minority elite educated for a special
purpose, while the vast majority of the Malay children had
to be content with an elementary Malay vernacular education
with rather narrow and parochial aims.

This mistake was

partly corrected when the college doors were gradually opened
to allow Malay boys other than those of high birth to attend.
From about 1920 the school began to be gradually transformed
from an elite school selecting its students on the basis of
birth to one based on competition and merit (Koh Eng Kiat,
1970).
Since the college was started it has been responsible
for the early education of a large number of the leaders
both of Malay society and the country as a whole.

The second
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Prime Minister of Malaysia, the late Tun Abdul Razak bin
Hussein, was one of the distinguished Malays who received
his early education in the college.

The late Dato Sir Onn

bin Jaafar, the founder of the most powerful political party
in Malaysia today, the United Malays National Organization,
and the late Dato Nik Ahmad Kami!, the first Malaysian
Ambassador to the United States, are only two more of the
many distinguished national leaders who received their early
education in the Malay College Kuala Kangsar.
The realization of the importance of educating the best
minds of the society also led to the establishment of the
Malay Girls College (MGC) at Kuala Lumpur in 1947.

At the

beginning the college was established to resemble that of
the Malay College Kuala Kangsar, where only students (girls
in this case) of high birth were selected to attend the
residential school.

But later its doors, too, were opened

to other Malay girls whose selection was based on merit.

I

The need for setting up more residential schools to
cater to disadvantaged meritorious (called "gifted and
talented• in this paper) children of lower-income groups and
children from rural areas was finally promoted in the 1956
Razak Report.

Three residential schools were then established

in the country in 1957, two for boys and one for girls.
They were named respectively Tuanku Abdul Rahman School at
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Ipob Perak, Dato Abdul Razak School at Tanjung Malim, and
Tun Fatimah School at Malacca (Report of the Cabinet Committee,
1985).
In the early 197O's still more residential schools were
established throughout the country.

They were known as

Secondary Science Schools.

Almost every state in Malaysia

bad its own science school.

In addition, the M.A.R.A., a

quasi-government body, established its own Junior Science
Colleges in almost every state.

These resembled those

established by the Ministry of Education designed to serve
local needs.
in nature.

Both types of schools were fully residential
However, almost 90% of the enrollment was selected

from rural areas and lower-income groups.

Only about 10% of

the total population of the schools was opened to selected
minorities from urban areas.
Unlike the five fully residential schools established
earlier, the curriculum emphasis in these science schools
was more on science and related subjects.

One of the aims

of establishing these types of schools was to raise the living
standard of the rural people through educating them in science
and technology.

Those children who qualified, but who were

not selected to these schools due to limited available
openings, were placed in special classes in the ordinary
regular day schools in their districts.

However, some
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well-established organizations such as FELDA (Federal Land
Development Authority) provided hostels in big cities so
their members' children could study in special classes in
city schools.
Children were selected to the fully residential schools
and their special classes based on their performance on the
standardized test known as the •standard Five Assessment
Test.•

However, MARA had its own way of selecting students

for its junior colleges.

Test of intelligence and aptitude

tests on National Language, English, Mathematics, Science,
and Social Studies were conducted throughout the nation for
sixth grade pupils and selection was based on overall student
performance, but priority still given to children from rural
areas and lower-income groups.
Other than those schools mentioned above, two other
specialized, fully residential school types deserve comment.
Both also select students on the basis of performance on
standardized test.
at Kuala Lumpur.

The first is the Royal Military College
In addition to intelligence and basic

academic aptitude, the Royal Military College emphasizes the
Physical Fitness Test for admission.

The second type is the

fully residential religious school where student enrollment
is based on parents' choice.

Those who wish their children

to pursue higher studies in religious faith choose this type

7

of institution for their children's education.

The selection

is also based on standardized test performance consistent
with the standards required for admission to the other type

of fully residential schools conducted by the Ministry of
Education.
Contemporary Thinking
Characteristics of Gifted and Talented Children
In the Gifted and Talented Children's Educational Act
(U.S. Congress, 1978), the United States government defined
gifted and talented children as
those children and, whenever applicable, youth, who are
identified at the preschool, elementary, or secondary
level as possessing demonstrated or potential abilities
that give evidence of high performance capability in areas
such as intellectual, creative, specific academic or
leadership ability or in the performing and visual arts
and who by reason thereof require services or activities
not ordinarily provided by the school.

(Cassidy &

Johnson, 1986, p. 15)
Renzulli (1978), a leading proponent of gifted education,
defined gifted and talented children as• • • • those possessing
or capable of developing three composite set of traits and
applying them to any potentially valuable area of human
performance• (p. 182).

According to Renzulli, the clusters
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of human traits are above average general ability, high levels
of task commitment, and high levels of creativity.

He believed

that children who manifest the three clusters require a wide
variety of educational opportunities and services not
ordinarily provided through regular instructional programs.
Based on the work of Stewart, Griggs and Price in the
area of learning styles of the gifted, as cited by Alvino
(1981), gifted and talented students were less
teacher-motivated, more persistent, preferred some sound in
their learning environment when studying or concentrating,
did not like auditory learning, and preferred to learn alone.
As one views the definitions and observations cited above,
it seems clear that the fully residential school students in
Malaysia can be considered "gifted and talented" based on
the assumptions that their selection into the system is based
on standardized intelligence tests, certain aptitude and
achievement tests, and their proven capability of high
performance.

However, much of the current research suggests

that the definition of giftedness and talent should be confined
not only to general intellectual ability but should include
its specific components, such as reasoning, verbal skill,
mathematical skill, and spatial imagination; plus ability in
science, mechanics, social leadership, and human relations;
as well as talent in creative arts such as graphic arts,
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creative writing, and dramatics.

That expanded definition

presents serious challenges for the selection procedure used
in contemporary Malaysia.
Models for Identifying Gifted and Talented Students
Renzulli has been a prominent advocate of the use of
behavioral approaches such as case studies in the
identification of the gifted.

He believes that giftedness

has come to be viewed as a concept much broader than high
intelligence.

He has also pointed out that students identified

solely on the basis of intelligence may remain in a program
for an entire school year or longer without any additional
study or evaluation.

To offset this problem, in his 1984

work he developed what he called a •Revolving Door

Identification Model• (RDIM) for the gifted; the model provides
a mechanism for students to either enter or exit a program,
as the need arises.

According to Renzulli, RDIM was purposely

designed to overcome many of the problems and pitfalls that
have hindered previous national efforts to serve gifted youth.
His thinking merits special attention in this paper because
of its obvious relevance for Malaysian programs.
Renzulli presented several basic principles underlying
the identification process which are generally accepted by
persons who work in gifted programs and by the educational
community in general.

They are:
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(a)

An

adequate plan for the identification of

gifted and talented individuals requires use of a variety
of techniques over a long period of time.
(b)

The identification of gifted and talented

individuals should be based on knowledge of the
individual, the cultural-experiential context in which
the individual has developed, and the fields of activity
in which he or she performs.
(c)

At least some methods of identification should

be individualized, yielding case study data unlikely to
be obtained by group standardized methods.
(d)

Identification techniques can be locally

developed, with methods and criteria which are appropriate
for the particular population to be studied.
(e)

The identification process should include the

systematic involvement of those professionals who are
acquainted with individuals through direct observation
of behavior and performances.
(f)

The identification process should include the

involvement of those persons best qualified to judge the
quality of a performance or product.

This is especially

important in areas such as the visual and performing
arts.
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(g)

The identification process should involve

persons best qualified to understand the culture and
specific circumstances of individuals whose performances
are being assessed.

(pp. 164-165)

Renzulli further explained that the first step in
implementing RDIM is to identify a group of students designated
as the •Talent Pool."

This group should consist of the top

15 to 20% of the school population in general ability or in
any and all specific performance areas that might be considered
high priorities in a given school's overall programming
efforts.
Four families of information are used to identify the
Talent Pool:

Psychometric information, derived from

traditional tests of intelligence, aptitude, achievement,
and creativity; Developmental information, obtained through
the use of teacher, parent, and self-nomination and rating
scales; Sociometric information, derived from peer nomination
and ratings; and Performance information, based on actual
examples of previous accomplishments in school and non-school
settings.

A •safety valve" entitled Special Nominations, is

also used as a final check to help minimize the chances of
excluding potential Talent Pool members who might have been
overlooked in the final steps of the process.
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Another method of identifying gifted and talented children
with particular relevance for Malaysia is found in the work
of Torrance (1984).

For more than 40 years he had maintained

that creativity should always be one of the criteria considered
in identifying gifted and talented students.

He further

maintained that throughout history, a common characteristic
of those who made outstanding artistic and scientific
contributions, social improvements, technological
breakthroughs, and the like had been their creativity.
Torrance suggested that creativity should always be one
of the criteria, though certainly not the sole criterion for
identifying the gifted and talented.

In general, when

creativity indicators were used, he believed many students
who might otherwise be missed were included in talented and
gifted groups.

He believed different kinds of excellence

(multiple talents) should be evaluated because society needs
many different kinds of talent, and schools should encourage
and develop all of them.
Models for Gifted and Talented Programming
To provide appropriately differentiated learning
experiences for gifted learners, numerous curriculum models
have been developed.

Models frequently cited as appropriate

for gifted students include the Open Classroom Model,
Guilford's Structure-of-Intellect Model, the Enrichment Triad
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Model, the Multiple Talent Approach, and those others which
are largely based on Bloom's Taxonomy of Educational Objectives
(Kitano & Kirby, 1986).
Van Tassel-Baska (1986) presented three relatively
distinct curriculum models that had proven effective with
gifted population at various stages of development in various
domain-genetic areas.

He named them The Content Mastery

Model, The Process-Product Research Model, and The Epistemology
Concept Model.
The Content Mastery Model emphasized the importance of
learning skills and concepts within a predetermined domain
of inquiry.

Gifted students were encouraged to move as rapidly

through the content area as possible, thus content acceleration
in some mode tended to dominate the application of this model
in practice.
The Process-Product Model placed heavy emphasis on
learning investigatory skills, both scientific and social,
that allowed students to develop a high quality "product."
It was a highly collaborative model that involved
teacher-practitioner-student as an interactive team in
exploring specific topics.

Consultation and independent

work dominated the instructional pattern, culminating in

student understanding of the scientific process reflected in
selective exploration of key topics.
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The Epistemological Concept Model focused on talented
students' understanding and appreciation of systems of
knowledge rather than the individual segments of those systems.
It reflected a concern for exposing students to key ideas,
themes, and principles within and across domains of knowledge
so that schemata were internalized for amplification by new
examples in the future.

The role of the teacher in this

model was as questioner, raising interpretive issues for
discussion and debate.

Students focused their energies on

reading, reflecting, and writing.

Aesthetic appreciation of

powerful ideas in various representational forms was viewed
as an important outcome of this model.
Suggestions for Improvement
The Malaysian Government has done a remarkable job of
nurturing the minds of its young, especially those from the
rural areas and the lower-income groups who had been neglected
by the colonial government for centuries.

The present

education system with the program for the disadvantaged gifted
and talented rural children has proven to be particularly
valuable because the society and the nation have benefitted
significantly from it.

As mentioned earlier, most of the

leaders and professionals of Malaysia today are products of
this system.

However, while it is important to maintain the

present system, attempts must be made to improve the program
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for gifted and talented children in the rural areas.

Such

efforts are consistent with the New Economic Policy which
aims at, among other things, •Narrowing the gap between the
have and have nots• (Report of the Cabinet Committee, 1985,
p. 141).

The existing programs which, in effect (if not formally),
are designed for gifted and talented students in Malaysia
are somehow perceived by many as not very challenging.

They

do not appear to meet the needs of some exceptionally talented
and gifted students, for example, in areas with creative,
specific academic, and leadership focus, or in the performing
and visual arts.
What is provided for the youngsters in the fully

residential schools today is essentially just a different
living environment, and not much more than that.

They are

exposed to the same curriculum as their counterparts in the
ordinary regular day schools.

If there is a difference it

consists of merely increasing the workload quantitatively,
or accelerating students in a linear fashion.

What they

really need is qualitatively different curriculum, different
teaching, and a recognition of various learning styles.
Teachers in what are essentially talented and gifted
programs are not specially trained to develop certain programs
or to provide differentiated learning opportunities which

16

allow students to fully use their exceptional talents.

The

traditional patterns of school organization in Malaysia do
not generally meet the needs of the young gifted and talented
in the fully residential schools.

In order to create a climate

that enhances the education of the gifted, the administrative
leadership must recognize certain needs and break out of
traditional modes of thinking and practices.

Educators,

politicians, and those in favor of social change must lead
the society to accept this change with open minds.
What the Malaysian people need is a political will,
commitment from educators, and total involvement from the
Federal Government in setting up an infrastructure at the
cabinet level through the local district level to carefully
plan a program which can subsequently be implemented throughout
the country.

The major goal of the project should be to

improve access to gifted and talented programs for children
in the rural areas and for children of low-income groups.
Four suggestions appear to be particularly useful in this
effort:
1.

Identification and Selection
The process of identifying gifted and talented students

in Malaysia is carried out only at the end of elementary
school.

The identified students then are screened for eventual

selection into the limited places in the fully residential
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schools.

The screening process sometimes is not very accurate,

and as a result some dropouts occur at the end of the junior
high level.
In order to make sure that some exceptionally gifted
and talented students are targeted and the majority of above
average students have a place in the program, the
identification process should be started earlier, not left
to the end of the elementary level.
Two additional suggestions appear to be important to
this undertaking:

First, the project should aim to monitor

and refine the current national identification procedures
through data gathering, analysis of implementation practices,
and staff training.
inequities.

Such efforts should correct many

Second, the project should focus on the early

identification of those potentially gifted children and youth
who are most frequently overlooked because of socioeconomic,
cultural, and linguistic differences, especially in East
Malaysia.
Since the establishment of the fully residential schools
in Malaysia, tests of intelligence and tests of aptitude and
achievement have been used to identify students for the
program.

There are some weaknesses in this method of

identification.

For instance, some students obtain high

scores in the tests because they attend special tutoring
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sessions and have intensive practices before they sit for
the test.

Obviously this type of assessment does not really

measure their giftedness and talents.

It is clear that an

alternative method has to be established if the selection of
students for the program is to be fair.
If the giftedness is defined comprehensively, a broader
identification program using standardized tests and observation
is also needed.

Tests of intelligence should continue to be

one or the instruments used for screening and selecting gifted
and talented students into the fully residential schools,
but it seems imperative that those tests be supplemented
with other indicators, especially direct observation.

2.

Organized Preschool Education
An organized preschool education should be established

with special attention given to children in rural areas and
children of poor socioeconomic background.

The Malaysian

society has learned from past experiences that some
exceptionally gifted children who were •accidentally•
identified at a very early age were round to be badly served
because no special program was prepared for them and their
giftedness at either the elementary or secondary school level.
Such a case involved a boy from a poor home who could
read and understand the content of the local newspaper at
the age of four, and who could read and interpret drama script
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to a degree which enabled him to play an important role in a
movie.

About five years ago another case of a talented

youngster attracted the attention of local media when he was
discovered to have written a novel at the age of nine and
completed another five novels before the age of twelve.

One

of his novels was published by a local publisher, but after
that there was no news about him, nor did anything special
become of the other talented young man.
If there were in place both a proper system for
identifying gifted and talented children at an earlier age
and well organized preschool education, more of the budding
talents of youngsters which for the past years have been
neglected (especially in the rural areas) could be cultivated.
Certainly much of the disappointment of past programs should
be alleviated with the advent of earlier and more comprehensive
identification procedures and carefully tailored preschool
programming.

3. A Cooperative Gifted Program
The disadvantages of being gifted in a rural area are
many, but such realities should not prevent schools from
meeting the needs of their gifted students.

One logical

solution to this challenge is for several schools to work
together to form a cooperative gifted program, an approach
suggested by Lupowski (1984).
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Though teachers in rural areas may lack training and
experience with gifted students, this is not to say that
interested and outstanding teachers cannot be found.

Given

assistance and incentives, such teachers can also be certified
in gifted education.

Teacher inservice programs which deal

with gifted education can be held on a cooperative basis among

these districts, thus meeting at least part of the need which
currently exists.
4.

Curriculum and Program for the Gifted
Several inventive suggestions for the gifted can be

found in the current literature, such as team teaching,
individualized instruction, mentor-assisted programs,
consultant-teacher programs, community-mentor programs, and
independent-study programs.

But this paper suggests that

the existing program for the gifted and talented in Malaysia
should be maintained, that is, special schools and special
classes.

Gifted and talented students should not be assigned

to a regular classroom setting with a teacher who works just
in a tutorial relationship with those students, even though
that relationship has the effect of extending the classroom
curriculum to higher and more challenging levels.
The rationale for instituting special programs for
exceptional children is that their educational needs cannot
be adequately met in the regular classroom.

The identification
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of students for gifted programs is based on the premise that
gifted students need to work together on advanced material
in order to be challenged into developing their abilities to
the fullest (Krischenbaum, 1984).

•Mainstreaming• may be a

valuable approach to the education of the handicapped, but
not to gifted and talented children, because in Malaysia it
simply does not provide high quality educational experiences
for them.
As noted earlier, the gifted students of fully residential
schools in Malaysia are taught the same curriculum as their
•average• counterparts in the regular day schools.

Though

this paper contends that talented and gifted students should
be given a different curriculum to suit the needs of each
individual, the choice of a differential curricula for the
gifted is not an easy task.

However, it is important that

the distinction be made, for what is selected as suitable
for the average student does not appear to be adequate for
the gifted.
The •gifted• curriculum in Malaysia should be for the
gifted and should include a series of experiences designed
to promote civic, social, and personal adequacy, where emphasis
is placed on intellectual and creative activity.

Apart from

that, instruction in ideal moral behavior and personal and
social adjustment should also be included.

Though it may be
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persuasively argued that such experiences are important for
each youngster, they are imperative for the talented and
gifted.
Gifted programming should match the capacity for learning
and performance of gifted students with an educational
environment that is most stimulating and challenging.
Educational systems in most countries are designed to teach
students how to become active and constructive members of
society; students achieve personal growth by learning about
themselves, how to fit into society, and in what way they
can excel.

For gifted students, the gifted program must

assist in that process of personal growth, and in Malaysia
it is apparent that cannot be achieved fully in the regular
school or regular classroom.
In addition to grouping, other suggestions include
acceleration and enrichment.

Acceleration is the process of

speeding up passage through various curriculum hurdles or
collapsing those hurdles in recognition of previous attainment.
Gifted students should be placed in a program in which the
content has been compacted and the projected attainment of
specific concepts and skills speeded up to a rate far beyond
what the average student could handle.

Stanley (Khatena,

1983), reminded us of several ways gifted students could be
accelerated, including early school entrance and exit, grade
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skipping between school levels, early completion of senior
level courses at earlier grade levels, compressing two or
more years of study into one year, using stimulating mentors,
taking correspondence courses, obtaining college credit via
examination, and using self-paced instruction.

In certain

circumstances, it is probable that one or more of these
approaches could be used in Malaysian schools.
Enrichment, as reconceptualized by Renzulli {Khatena,
1983) aims at allowing students in gifted programs complete

freedom of choice in the topics to be studied, to whatever
depth and extent desired, and in their preferred style of
learning.

The teacher's primary role, according to Renzulli,

is to facilitate problem identification and structuring
relative to student interest, and to help with the development
of skills and methods useful for problem investigation.
Three basic tenets of the Renzulli Enrichment Triad
Model are:

general exploratory activities aimed towards

developing thinking and feeling processes to enable students
to deal more effectively with curriculum content; group
training activities such as problem solving, inquiry, creative
thinking, and sensitivity training; and individual
investigation of real problems directed toward developing
the capacity in the student to confront and resolve problems
which actually occur in the larger society outside the school.
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These first two types of enrichment may be deemed appropriate
for all learners, but the third and most powerful dimension
of the model is restricted for gifted students.

It seems

clear that both acceleration and enrichment have some potential
for substantially improving Malaysian's approach to educating
the talented and gifted.
However, there should also be significantly more
comprehensive curriculum planning for the gifted and talented
students in Malaysia rather than the unarticulated, isolated,
fragmentary provisions found too often in the past.

There

should be total curriculum planning, not just planning for
the portion of the students' experience in that part of the
program Malaysians call "Gifted Education.•

Differentiated

curriculum and differentiated learning opportunities are
needed throughout the gifted students' learning day.

Programs

for the gifted and talented should be implemented throughout
the life of the students in school.

They should not be just

part of a regular school program such as

0

special programs 0

for the week ends, Resource Room-Pullout Programs, Community
Mentor Programs, Consultant Teacher Programs, and the like.
Students should be provided continually with a suitable
learning climate and environment.

The curriculum for the

gifted thus should also extend beyond the confines of the
classroom and the school into the rich resources of the many
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non-school educative agencies:

the family, the community,

the media, museums and libraries, religious institutions,
laboratories, and studios, to name a few.
In addressing another curriculum dimension, it seems
apparent that students, especially at the upper secondary
level, should be introduced not only to a deeper understanding
of various subject areas, but also to controversial ideas.
They should be taught the necessary tools of analysis, data
acquisition, and evaluation to enable them to arrive at
unbiased viewpoints (Gallagher, 1979).

The function of

teachers of the gifted should be to assist the students in
developing and acquiring investigative skills useful in solving
real problems, and the curriculum must be developed with
that in mind.
The emphasis in an appropriate gifted curriculum should
shift from teaching the basics to providing opportunities
for advanced work in subject areas.

The content should include

subject matter that extends beyond the school to all of life's
experiences, many of which can be utilized by educators to
facilitate learning.

In this regard the use of critical and

creative thinking and related processes; the use of the library
for finding information; the utilization of various
methodologies and administrative arrangements for grouping,
acceleration and enrichment according to content area are
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all called for, as are programs designed to help students
make sense out of their own experience, their own environments
and feelings; to equip them with basic learning skills as
tools for exploring, observing, describing, and organizing
their experiences; and to help them develop the knowledge
and emotional resources that will strengthen and enhance
their sense of dignity (Karnes, Shwedel, & Kemp, 1985).
Conclusion
To accomplish the suggestions discussed above requires
reaffirmation of a belief that every human being has a right
to optimum development of his or her potential, and it also
requires changes in our perception of children.

Flexibility

in scheduling, a variety of groupings, diversity of settings
for learning--all are necessary if the gifted children of
Malaysia are to be given the chance to develop their optimum
potential.
Many of the suggestions offered in this paper may sound
idealistic.

Some of them are only hypotheses that need to

be tested and perhaps modified, if improvements are to be
made in gifted and talented programs in Malaysia.

A major

concern in education today is the waste of talent among gifted
youth due to lack of challenge, recognition and opportunity.
While every effort must be made to help slow learners and
the handicapped, one must not forget those who are
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exceptionally gifted and talented if one believes in equality
of opportunity.

Everybody should be given a chance, including

the best and brightest.
in Malaysia.

Nowhere is that more important than
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